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. The central purpose of social studies education is
_ +the development of citizenship. In social studies education four
;—r-—eleients;are~essentialtmmhemfirstgé1enentﬁismknouledge.NSgpial,

;.. studies must draw heavily upon the social sciences, includixng
. history, and from related fields such as law, psychology, the

i humani ties, journalism, and the arts. Young people must come to see

{ -  +that the ideas which make up the body of the scholarly fields change
over the year. Knowledge must be balanced between understandings ‘
‘needed. in ‘young people's own immediate social wvorlds and society at’
large, and it must. be inteliectually honest. The second ¢lement is
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education in social studies. So also must be -recognizing the values
of others. The third element is skills in acquiriag information and
* . thinking about socjal affairs. Young people need skills to make their

1

knovwledge and values active and so continue in the lifelong process

S
'

. va.lues. -Identifying their own values must be a part of students™ ..

S
t‘ Al

of learning. The fourth element is social participation. Everyone

— their—members. Without direction toward action, social studies

b education becomes passive. The paper concludes with a description of

: the characteristics of programs: wvhich must be implemented if these
four elements are to be translated into actual learning »
oppori unities. Included among these characteristics are that
objectives must be clear, learning activities must be appropriate for
objectives, varied instructional materials are needed, the classroom
climate must be supportive, and there must be assessment and
evaluation. (Author/RHM)
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J{ves as part of social groups, which influence-and are influeaced-by - - — - - —
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positon or pobey. . <
The central purpose of social studies education is the development of citi-

Eij zenshiB. The goal of éitizenship, in turn, is the constant effort through de: T

. o~ cision an? action to foster just relatio;s among beople and institutions.
2;; The welfare of individu;is and the wélfafe of society are tightly bound.

——‘22; Young people need to learn to live well as social beings. From childhood on g —
i .

they are part of social worlds extending from their everyday groups and com-— -

munities_to their codhtry and the world at large. To find their ways in these . -

social wWorlds young people .themselves need the personal c;pabilities and moral

- comuitments for wise-choices of action in their social, political, and economic
Toles, those present and those yet to come. The society in which Yyoung people

- will continue to live %: one of continuity and change, divérsity and commonality,
difficulty and opportunity, democracy and its 1n§uffféient practice. Such a so-

ciety needs knowledgeable, thoughtful, and ethical participation by its citizens. .

, Both personal and sccial welfare require that schools educate for citizen-

ship. ~ Many areas of school programs as well as out-orf-school life contribute to . .
the development of citizens. Stilf 11 is social studies education which focuses —

directl§ and systematically upon those learnings required. Schools therefore
must provide it for all young people and from kindergarten through high school.

In social studies education four elements are essential: knowledge; demo-

cratic and humane values; skills in acquiring information and thinking about
-3

social affairs; and social participation. Programs must bring these elements . —
together to foster a-sense of efficacy, sound decision making, and responsible

&

action.

SP0/3 bdF”

The consequences of slipshdd education for citizenship are severe.
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Young people and their schools, parents and the public, all must accept their

resgonsibiligyﬂigi vital soc;aI‘education. .

. ' - FOUR ELEMENTS OF SOCIAL STUDIES EDUCATION

1. Knowledge 53

Developing kngwledge has long been accepted as a major goal. Yet questions

n -
e

about what knowledge continue. ¢ . - - -

°

Whatever has been traditionally included is not necessarily the knowledge

. e

. of most worth. Neither are items of information organized as mere description

or narrative, nor sweeping abstractions outside students' experiences and under- :

standing. Although what young' people are to learn need not be limited to the

instantly useful, it ought to have recoénizable‘and prcjected helpfulness in com- )
. R N 2 —
" prehending their social wcrlds and in making the decisions surely to be called for.

<

1.1. Concepts and Generalizations Are Significant.

What young people ought to develop is knowledge of powerful concepts,
éeneralizations, and theories. More comprehensive and more surely supported,
such knowledge accounts for new particulars encountered in the course of liv-

ing. Knowledge in ;ﬂe form of ideas can replace the confusion of unfamiliar

and discrete events with some degree of meaning and so allow for some degree

2

of influence and direction. - N ‘

Items of information are not unimportant. Some few are significant in

themselves. Others are important as information about a particular, prob-

2

lEmaqic condifion, "the facts of the case,"

necessary for dnalysis and de-
cision making. Most important, however, is acquiring further information .
- which can be reorganized with the old in the form of concepts and generali-

zations. Out of scanty information sound ideas can rarely be formed. Un-

-

less relations among facts are grasped, what might become powerful ideas

are left as empty verbalizations, memorized but inert. Young people need a

Ly
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“ing ideas. : {

0 . . . ‘ s 3 "

rich“fund of information, but information selected with the intent of develop-

¢

\

< 1.2, Knowledgé‘Must Represent the Best of Scholarship. e

Social studiés must draw heavily upon the social sciences, 1nclud1ng his~-
tory, and from related fields such as law, psychology, the humanltles, Journal—
ism, and the arts. Education in thepsocial studies does not aim to turn stu-

/ . . .
dents into social scientists. Suitable organization for scholars in some

“

acadLmic field may not be suitable for the learn1ng stages of young people.
1
Many of the problems- of society which students must address are not dealt W1th

handily by any one fleld. Nevertheless, from the flflds of scholarship comes

the surest knowledge we have.® Young people are entitled to make it their own.

Society properly ‘expects schools to rely' fupon it. -
Of course, that the fields of scholarship have already developed 51gnlfi—

cant ideas does not mean that students simply memorize them. Students must

o«

have experiences approprlate for understanding.
-t
Moreover, the scholarly fields are both pbodies of knowledge and ‘methods of

inquiry. Students fust come to see relations'between-the questions and hypo-
- e .

\\

theses dirécting inquiry and the means—of_ producing evidence in-support. « By

gﬁeir own inquiry students_can find and interpret 1nfor@ation, make knowledge
for themselves. Understanding the ways in which claims to knowledge are

. { . ¢
generated encourages both evaluation of, its worth and continuing reformulation.

-

1.3. Knowledge Develops.

Young people must come to see that the ideas which make up the body of the
scholarly fields change over the years. Knowledge is not fixed. Ckanging
conditions require not merely new or current information but new-dirgcticns in
thought, even in interprecing the past. Fresh conceptual frameWorks and more

basic theory do better at accounting for social relations, describe more

-

‘-
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accurately, ‘and predict more surely. Students must see that their own know-
- lédge 1ike that of scholars is the basis for further. knowledge, deeper and

- ¢

revised. ’ ‘ e

1.4. Knowledge Must oc Balanced. .

L
4

All of the éocial sciences—-and whatever illuninates from other fields-—-

kid

ought to beé represented in the social ‘education of young people: history,
political :science, sociolégy, aé;hropology,‘geogfaphy, and economics. All of

°

——---them—speak to theiproblems of social living. One field strengthens the others.

Neither the past nor the present ‘can be neglected, while both ought to point

“

to the future. Study of what 18 American is clearly essential. Still the

- reality of world interdependence require% studies not only oi the peoples of
!

g?nada, Europe, Asia, Africa, Latin America, and the Middle Easts but also of

-~ R

the globél system itself.

!

Young people must understand what is meant by a frame of reference. They
s * must learn to see events and conditions from the standpoints of therseveral

groups of people affected by them, whether Americans or peoples elsewhere.

Part and parcelwof students' understanding ought to be comparisons of past

and present, one area and another, one system with others, this point of view
- ﬂ 7

‘ o { . ;
. and another. . . :

j . H
Knowledge must also be balanced beqbeen understandings meeded in;young
. i ‘, ) - ' .4 .
people's own immediate gocial worlds and society at large. The forqér is often

slighted for the latter. Nonetheless, even pervasive social probleés need not
. 1
.be considered as public issues-only, without recognized relation to students'

own lives. Young people should see their social studies education as helpful

in their everyday living. |

Lastly, students need balance in their knowledge of both the good and

the bad in human Eociety} of people's successes and failures, of their dreams

o ' S 3




and struggles, of what is ot has been noble, contemptuous, or simply mediocre. .

-

2
If human society has difficulties, injustice, and even misery, it may also
have joy and promise of human betterment. Views of society as either largely
rot;én or almost unblemished encourage apathy, not a sense 6f efficacy.

1.5. Knowledge Must be Intellectuallv Honest. *

The best of knowledge describeg the social world as it is and not neces-

arily as people may like to believe it is. Because such knowledge may ‘con-

a

tradict the beliefs or interests oi some in the community or of some powerful

a

/ a
groups or organizations, indeed of some students themselves, knowlédge in
social studies can'be the subject of controveldy and pressure. Because young

1]
people must learn to think through. controversial issues, their gno&ledge can

~

not be limited or distorted by what is merely congenial.

PPy

B | ’

.  For knowledge does matter. While classrooms need not exclude bits cf infor-
i mation contributing primarily to enjoyment, passing interest is not enough. Mere
& “

collections of information are soon forgotten. What young people and their
L g gy iz q o i e i - ] s g
society need is sound knowledge that can be broiight to bear on the EUCIEI'nglﬁy

knowledge that, mzéés a difference.

2. Yalues
Neither schools nor social stud:es classrooms can be wholly neutral when it
" comes to matters of value; virtually all actions express tﬁe primacy of some ’
walues over others. Still schools and classrooms can act in accordancg with
basic values significa;t to them and society, and they can and must avoid the

indoctrination of particular values.

2.1. Core Values are Vital.

-Schools and especially social studies elassrooms ought to model the re-
o

— spect_for human dignity upon which democtatic society rests. Both formai and

e

B

P JER SO [ —

informal curricuium should be based on reasoned commitment to such core values

-
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i " as -open oppartunity for all, regardless of race, ethnic group, sex, religion,

2 social class, creed, abilities, or handicaps; freedom to teach and learn and ’

N to express ideas; respect for the power of thought;, support for the rule of
< ] i
just laws, the right and responsibility to partic1pate in their making, and

due -process; concern for the welfare of others, the opportunity to search for

1

~f~satisfying~directionsfandnpersonal.fulfillmcnt;”and“social,justicc which

. ~ 3 N
balances individualism with the common weal, as much of good with the least

°

/ by
concommitant loss. v

2.2. Valde Conflicts Are Ever Present.

Important as commitment to core values may be, their meaning in the or-

- : *
dinary circumstances of living is rarely clear and .certain. Moreover, these

~values are held with a host of others, widespréad in our culture: competitior,

cooperation, materialism, achievement, enjoyment’j loyalty to family and

A

friends, desire for status or power, racism, security, and more. Ours is a

~ -

complex and pluralistic society. True that people hold many values in common.
7rlethpalues also differ from group to group and person to person, while every .

€

individual faces the dilemmas arising out of conflicts in his or her own

—— — = —— —

values. As society shifts and changes, values change, or seem less sure, or

require reinterpretation. It is hard to say which of conflicting values will
- !
carry most weight in the actual situations of either personal living or social

policy making. Students must learn to expect a competition of values.

2.3. Values Must be Recognized. , . -

4

L)
Identifying thelr own values must be a part of students' education in

o

social studies. So also must be recognizing the values of others and their

] .

-

- seeming sense in the termé of others' lives or cultures.

2.4, Thoughtful Examiéation of Values is Indispensable. i B

T é-‘-

R

'Values are inherently. part. of _choosing-courses—of action both in personal

: » Py -
y : { -
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living and society's policy making. Students must’see the values at stake,

kY
consider theif consequences, choose priorities for particular situatlons, and
. - ¢ ¢

. .

reconcile incoherent values. ®Neither indcctrination nor expression of off-

the-cuff preference is thoughtful. Nor is the b&lief warranted that just/any

“value 1s as good as any other; some values are better-than-others as are the

- reasons, to support them and the consequences to follow. '
% N .

o based, not on expedient accommodations, but meral, principles.
3. Skills ) _ ’

3

Young people need skills to make their knowledge and vg}ue% active and so

continue in the lifelong process of learning.
" v

3.1. Students Need Communication Skills Focused on Sc:iql Affairs.

- .

Especially important is the ability to read with comprehension,. thought,

o

. -~ <
- purpose, and satisfaction. Of the many reasons to read, two stand out. Much

2

of what is of significance for citizenship is in print. Readers can move

R through material at their own pace, one appropriate to their abflities or

- ~

purposes, be it .skimming, comprehending or reflecting. Although general
i
reading ability is important, it does not guarantee competence in reading about

b
social matters. Students must be able to read not only the content of social |

‘ .
%

H

! <
_science and history in their textbooks and similar sources, but also néws-

papers, magazines, charts, maps, cartoons, graphs, and literature. Hence,

o

. . social studies education must include both help in reading such macerial com-

?

petently and encouragement for reading widely.

Since televisicn and to a lesser extent films are increasingly sources

-

~ ——--—of information -and points -of view ,xgugg_peoplednegq‘§£9@:§994§1?§53d;es—edu

—— = ———ation-what—is-ordinarily_overlooked: _seeking out the worthwhile; attending

>

. e Yy = -~
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with comprehension, and-evaluating critically. ! ~
Moreover, students must develop ability to state their ideas in writing

}/ to describe, narrate, explain, summarize, andosupport their positions jn plain
7 .

/ and organized fashion.

.

.

;////; ; . Discussion is so commonplace an activitj;in*theciife:of society, so much

a means of inﬁluenciqg opinion and arriving at decisions thet social studies
v - . N

education must foster young people's skillsr lietening to others, offering

" information, advocating, keeping on suojeet; clarify#ng, supporting, summar-
< . . - .
ot izing; -and- finding common ground. . ) «
-3

3.2. Students Must Learn to Find Informationm. < LI

: Students—also-need—skills -im using Looks as reterences,%;otﬁfing‘informa—- -

s tion in the library, surveying, interviewing, and observing ‘at firat hand.

3

Such skills are tightly related to formulating directing questions: what is

to be found should be what students aim to know. While at times it is -enough
/ -~

- . to look up some few specific items of information, finding out ought ordina- ‘

- rily to be related to search for what students consider significant to them-

3
£}

..‘y'} - v
selves and society. . \

L

T “””‘“3237“Youhg“People*Mﬁst‘tearn“to'Think"for“Themseivesv—""" !

- Passive and gullible citizens can not promote a just society nor develop *
. s

themselves to the full. Thinking for yourself goes hand in hand with a sense
. ! . . e
of efficacy. - e

&

- >

In social studies classrooms students need systematic opportunities to
oriticize interpretations and positions by noticing assumptions, facts\included
or omitted, on subject or off, consistencies and inconsistencies. Students
must make inferences,take positioné and‘problems apart, and organize accounts ,~7,

— ~ and explanations.,'Stﬁdents must practice the prodesseSAof-conceptualizing, —

Iy

and of formulating hypotheses and marshalling the evidence to support or deny

« - —— P

.Y,
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them. Above all, young people must practice applyiné‘the ideas they have,

developed. £ X

Although much of students' thinking is likely to lead..to positions already .

13

formulated by othets, students will have practiced inquiry, searched for

-

meaning. WNevertheless, education in social studies ought to encaurage fresh
\\bqiﬁts of view. What is unconventional or original, egpecially when it-.stems .

’ " from search, contributes richness to social thought.

\

3,.4. Decision Making is Crucial.
. R . .
Knowledge; values, and, skills come together in decision maKing, gurely

- .
- . .

r Looe - .
a cbmpetenée»requiredfoﬁ citizens. Decision making is a form of search: ]
— e e -
recognizing and analyzing a problematic s1tuation, seeing alternative courses

! of action and projecting .their consequences; identifying the values -at stake -
and making the trade-offs almost certainly required; and~coming to a veasoned -
e

position worthy of commitment. No previously set answers can be had. Upon oceca-

H
- . L

sion no decisions cdn be made and the proper course to take is to suspend

judgment!

~ ' t
Special care must go to seeing that neither teachers nor students impose .
o

‘their particular values or positions on individual students. Pre-determined

consensus can not be required. Decisign making must be open and honest,

thoqghtful and systematic. While airing opinions..may be stimulating at times,

~mere~éxpression ofuopinionseis»ngt decision-making.. Of-course, students have
/’

.a right to free speech. Yet in social studies education statements ought to

.

be subJect “to the challenge of serious examination. Some deciéions are,
.,:

indeed, better than others, and some positions are simply untenable.

o

- All of these skills should be developed in significant social studies con-

. tent.m Practicing skills in trivial content is using students' time inefficiently.

[

What is significant deserves to be discussed thought over, and put to use.

i
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4., Social Participation ° . . .

A

Everyone lives as part of social ‘groups, which influence and are influehced
. M ./

by their members. Without direction toward action} social studieg education

becomes passive. e ' . .
. . [N *
". .e . ~

4,1, Classrooms and Schools are Places for Participation. « B

{

. Since social studies classrooms and schools are themselves sociéﬁ situa--
. y .
““  tions, they can offer ample opportunities for group interaction and eﬁtexprf%e.

. Many kinds of activities are the ground for majorif§ and minority views,

C Ay

compromise, negqgiation, adyocdacy, empathy, try-outs of new ways ,of behaving,

ahd-decision‘making. ' . - .

vay
3

4.2, Much Can be Learned Outside School Walls.

Observation is useful: for exqpple, of harvesting, a codrt of law, or a

—

* newsroom. -Community ;g;erviéﬁs and éurveys collect informatidn often hard:to

T -
~~—— ” .
——— -

-

Diséassion‘meetings with people of different backe

.grounds, ages, or race furnish insight. . ‘ A

__get from other—sources.

4.3, Community Service is_Valuable.

~ " Young peopie, especially adolescents, ought to engage in community work.
. " ! S

Some may be in ordipary’gébs for pay. "Some may volunteér service in day-care

centers, political campaigns, cleaning up a local river, or ‘whatever. Every
N g

community has work in need of doing. Young people need the satisfactions of

responsibility and the chance to rub elbows with many sorts of people. Schools

4

and social studies classrooms along with other community erganizations ought t6

make such experience posSible. Such participation ought to be ac¢companied by

-~

. - serious &5ﬁéider§tion of what can be learned: the workings of an organiéation;

the give-and-take in human relations; or the requireéeﬁ;s of effective roles.-

[

mrege o L . . ’ .
; Thesé four ‘elemei ts—-knowledge, valuing, skills and social participation-- . 4
- ’ ,i
_..are integrally related. Knowledge, values _skills, all require a base in concrete ‘;«&

. R
e e e S o e TR H =
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. .

. *"experience of participation, Inférmation and ideas o not point to decisions

. ’ . 2

o i " until they are melded with values and thought: Values held without thougﬂt of

. . M .

. ’ . . : ], )
- . - 7. their consequences are dangerous. Inability to’communicate and find out makes
° hd ' . ' . L} *

-, APy
.

‘ . for ignorarice and cuts off participation. ¥ The best of knowledge and values .
. : > c

~

. - ¢ .
adount to little unless they are put to use. Participation without knqﬂﬁeage,

[N

: thought; and humane values can not be reconciled with the requirements of per-

. . . ¢

sonal ggowth or the principles of a just society. Each element supports the
. ‘N . T -
others in ?aking decisions required for particdpating in social life.

N . . CHARACTERISTICS OF PROGRAMS - .. 0
» A - . - . i \

&~
@ » >

5 )
If the four elements of social\studies education are to be translated in-

to actual learning opportunities Proper for the many sorts of young people,
' ¢ 3 * . ‘
- -

programs will have.fo show at least these characteristics. *-.

1. Social Stud&és(k!ht Be Provided for All Students, Kindergarten through High

. . « S€hool. . . s - '
"”ﬁ_ ' Learning"oppofhunihies must be éénuine, mindful” of students' backgrounds,
. - " ‘ .

{ capabilities, and: purposes, and available to all, of wha&iver racial’ or ethnjc
¢ 4 \,. . ¢ : »
groyp, sex, creed, age level,.of social tlass, whethgr handigapped or‘noE/

whether of great, few, or drdinary abilities. ‘ .

-eev.. 2. Emphasis Should 6o to Basics Widely Applicable. ' .

-

. - - Iy
focial studies programs ought to emphasize what' has wide and continuing

. 1
usefulness, pot ready recounts, opiqions, or simple collections of informa-
' M \ - . .
tion about.one topic or another. The focus ought to beson what is, basic to
b . N ‘ -
. -y . o
further learning and inquiry into the human condition. '
A

Social studies must be more than a mere collection of current emphasés:

consumer education, reading, hulticultural’éducag&on, law-focused’ education,

. *

the study of futures, value clarification, career education, ehviron@entdl
education, élobél'education, all to be sure, valuable. A well-constructed

program will include them as aspects of 3 whole. It is not enough, by way of *




* \ example, to see the economic system largely thrfugﬁ the eyes of consumers,
though consumer roles ought qoh be neglected. Effective reading about social
affairs, to cite another example, requires both concrete experience and con-
ceptual bqggage, quite as necessary for meaning as vccabulary and specific-

reading §kiIIé:f“Sureiy~young~peop&e-éught_:o_see_xhgir own racial, ethnic, and

veligicus root:s; but to-sce them out of relztion to those of othets or the cc-

\,
N\

. herence of society is to miss the point of cultural pluraliéﬁ\ind the need for

- gocial justice. Understanding American society needs melding yith global per-

spectives: A proper social studies program will integrate maqy-a%eas of con- .

R

cern. out of which basic learnings grow or'to which .basic learnings are applied.

. .
. I3

3. Selection Will Have to B¢ Made. -

< It is patently impossible for students to "cover everything."
The elementary -program ought to be broad, dréwing widely from several

fields. As students at secondary levels mature, their interests and abilities T

-

call -for more specialized choices. What counts for society is a sufficient

pool of- competencies among its citizens, not identical competence. Even so, _

- . .
secondary- programs ought to have coherence in place cf additions of topics or

* L ovy

courses. . ' &;\"

The difficulties of selection are eased when programs give up the repeti-
tion of topics, reworkeq in greater detail, from grade to grade. WHat is needed

is fresh vantage points'and broader applications.

4. Programs Heed Defensible étructqig.

- ) """ No one organizational scheme is consistently best among those which aim to

integrate all elements of social studies education. Curricular programs-may be

- .

organized around public issues -or young people's personal problems; around

-

threads “of identified concepts, skills, and values; by academic fields especi-

<

ally when they can .be related-one to another; around topics with a focus; by

Y

chtonology, especially when major interpretations can be built; out of inquiry
T ¢




T "% Both the State of Michizan and local school districts have common goals

- 13

L]

and search by concernéd individuals or groups; or from the requirements of in-
vestigations or social participation. Variety accommodates a broader range of

purposes and appeals. Whatever ‘the organizational schemes, social studies pro-
!

grams need conceptual frameworks and structure.
T —

~—

5. .Common Goals Must Be Translated iuto Local Programs.

-

v

which mesh with goals for social studies education. Common goais, however, do
not require standardized ptograms. Worthwhile social studies classrooms are

more likely where sthools, teachers, students, and their communities commit

themselves to their own implementation of common goals.

B

é. Objectives Ought to Be Clear.

_ Although variations should and will occur from one person to another, »

what is to be learned ought to be clear enough to all to give purpose and di-
rection ro classroom learning at every grade level. Objectives should be con-

ceived in te as of both behavior and content, not merely in one or the other.

~

~Many specifié_g;g s of learning _can be suitgh;yﬁphrased_as_spgcificﬂperformancé

7. Lerning Activities Must Be Appropriate for Objectives.

objectives. Nevertheless, many other complex and significant kinds of learning
can be stated only in more general terms, though still as behavior in content.
The demands of stating objectives in terms of specific items of readily identi-

fiable or measurable performance ought not to govern the selection of all ob-

v

LY v o,

jectives.

Learning activities must be rich and varied enough to appeal to many sSorts

of students and to allow for individualization. Especially must activities pro- o

)

vide opportunities for students to learn whatever is identified in objéctives.

o

From early- childhood through ﬁigh school young people need concrete experi-

ence in observing and influencing the workings of the social world. Without

that experience formal thought and mature values can not grow. . \\\\\\\




14

Both expository and diséévery methods are appropriate when they complement

each othe? in the stream of learning activities. Genuine inquiry calls for both.

Controversy can not be excluded from classrooms. It }s not the cut and

L

dried but the differences of competing points of view that are essential for de-

cision making. ¥

3 -
__ _Thus, observing at first hand, or from films or filmstrips, or pictures;

role playing or simulating; action projects; responding to and raising questions
of thought und value; ?hairing a meeting or committee; reading for many purposes
and in many kinds of material; writing to explain; formal practice in processes
of decision making: all these and many more will make up wmore effective class-

room patterns than day-in-and-day-out recitations from textbooks and daily ]ec;

tures by teachers,

8. Varied_Irstructional Materials Are Needed.

(Y

: Fsr varied, riéﬂ,~and sigpifggaﬁf'iearnipg activities a wide range of in~*
-~
structional materials are indispensable. Many modern textbooks fecoénize this
requirement by including é variety of reading materials and suggested activities,
" accompanied by additional, related, non-text material. Whether or not from pub-
lished programs; students need case studies, realia, simulacion exercises, maps,

graphs, recordings, first hand accounts, filmstrips, reading materials at suit-

— —able levels of difficulty, and much more in their classrooms.or from a handy

media resource center or, library.

17 . ¢

9, Classroom Climate Must Be Supportive.

Deoarr®

Significant learning also requires a classroom climate which is suppor-
tive, open to the participation of all, aimed toward work and the possip;lity
and satisfaction of accomplishment, and careful of the worth of every individual.
Crucial is the freedom to’ teach and learn, to inquire and decide. Especially
must social studies classrooms and schools at large exemplify, not merely talk

' abput, the best practices of democratic society. )

<

S




S _10. Progress Needs Assessment and Evaluation.

e

Progress toward objectives representing all four elements of social studies
s

»

education needs careful assessment and evaluation. Assessment and grades based

chiefly on attainment of knowledge turm effort away from other just as essential
. 3 .

objectives. Assessment must not be limited to what can be tested cheaply or

tudies can be measured precisely

easily; not all significant learning in social s

in practical ways. Tests are only vne among many sources 9

f evidence.

evaluatiorr of hard-to-test-for objectives focuses attencion on the need to

achieve the&;

Students, their teachers, and their parents need to see what has been and

-~

what is yet to be attained. Schools need information for regular and¢systematic

consideration of the effectiveness of ﬁrograms. The public needs information
. ; ;

for policy‘making at local, state, and national levels.

WHO IS RESPONSIBLE?

!
Many kinds of

people have vested interests in social studies education.

Teachers

Young peoplefhave responsibilities for their own learning. The public must set

and support’ sound policies.. Challenging..social studies programs are more likely

eachers, parents, administrators, and people from the community

when students, t

at large practice their right and responsibility to participate in decision-

making, each gfcup in its own way. Sound education for citizenship influences

the common lot qf all.

Informal

and administrators must give leadership to strcagthening opportunities. .




